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Intellect Againsat Intellectualism
Sketches towards a manifesto for Madrian education

getimes one is asked if Madrian thought 1s anti-intellectual, or s¥=n
anti-rational. Well, we are anti-rationalist, which is not the sams thing a2
being anti-rational, and we are against intellectuallsm, put strongly in
favour of ictellsct.

Thege last two ate not in the least similar - indeed, they are opposites.
Anyone who has moved in the 'intellectual® circles of the universities and
elgewhers will know that certain trulsms are universally accepted as = start-
ing-point of =21l thought: a quasi-materialist constructicn of the world (even
in those who profess a religlon; a prograsaifiut-uvalutiﬂnist construction of
history; an f‘mplicit and unquestioning rejesction of certain ereas of human
sxperisnce as 'mumbo-jumbo'. In short, a narrow and self-complacent world-view
which rests on a group of assumptions which have never been tested or discus-
ged, or aven thought abouf eritically.®

It 4m not our purpose here to critiecise these assumptions in detaill, but
only to point out that intellect im the direct opposite of intallectuallam,

Intellectualism - belng an t{intellectual' - entalle working within thse
framework of an accepted world-scenario, not geing beyond certain '"respectable’
assumptions. A lot of intsllectual ons-upmaidship centres around being an fait
with the most fashionable new thing to think.

Fut iptesllect im a razor-sharp sword which slices through received ideas
and fashionable assumptions. Intellectualism can display conslderable agility
on the surface of things, but must never question ita basic agsumptions. Put
intellect always penetrates to the heart and core of the matter; always begins
from firat principles and tests the ground on which 1t is atanding. Intesllect
ig rmdiecal - it starts from the roots of things. Intellectualiem (though the
word is bandied about with ludierous fregquency by intellectuals) can never be
radical. .

90 does the Madrimn attesmpt to work without assumptions? Not at all; that
is precifsely what the intsllectual doess. The intellectual is never awars that
her assumptions are assumptions. That is why they have such an irom grip over
her. The Madrian accepts the simple peychological truth that the human mind i=s
unable to proceed without some working hypothesis. If we do net copsitruct our
own assumptions we will prasively and unconsciouasly accept thoase which happen
to be around us. We can suspend judgsment, but =e cannot suspend the grounds
upon which we would make a judgement if we chose to. Anyons who thinks she cam
do that is merely suspending her intellact.

The cholies im not between having ssgumptions and not having apsumptions. The
cholce is between on the onme hand havipg our own freely chosen mssumptlons
which we are able to eriticise and modify and aven reject 1if necessaly, and on
the other absorbing our assumptions throught the pores, as it were, from the
surrounding cultural atmosphere and being unable to question them becaus® we
are not evem sware of their existence. He sither assume OUr assumptlions or are

agaumed by thm.
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limited to a progressively smaller elite, and finally disappears sntirely, As
feminism incresses, it devolves to each individual, since we seek not only
definitive rational formulatlicns, but personal and subjective revelations.

We belisve that theme principles contain in smbryo the whole theoretical
tasls of Madrian sducation. Eut 1f will be asked how they are to be applied,
and whether, if they should be applied, they would not turm study into a
mere subjective revarie. Agaln we must direct attenticn to the difference be-
tween the masculine and feminine principles. The masculist method 1s to wrestle
in an malmost physical way with externalities; the feminist method lies inmn
subtle but radical modulations of the informing principle, the ncumenon which
must in turn affect the whols. To use the metaphor of a circley the masculist
mathod operates on the circumference where many miles repressnt but a few
degreas, while the feminimst methcd works at the centre where the slightast
shift may represent a great are at the circumference.

The practical applieation of thease principles will depend upon the circum-
astances with which we are presented. The 1deal unit of Medrian education i=s
the echool community. The organie concept is central to Nadrian thought about
community and the individual. In the axtreme of masculist materialism to which
profane soclety is now approaching, the individual is regarded as a soeio-
economic unit with no real individuality. She cannot be regarded apart from
the community, but at the =mame time, being a fragmentary unit whose sxiatence
ends (both spatimlly and temporally) with her physical body**® she can have no
real spiritual cohesion with the community, but is only bound to it by phys-
ical and emotional necesaity. Madrisnism, on the other hand, sess the Iindiv-
ldual as microcosmos: the immortal expression of an unique mode or facet of
Deity, imperfect, yet potentially sublime. The primary educative purpome of
the community is: to assist the moiraic***® development of the soul towards
perfection. In order to perform this funection, the outlook of the community
must be Theacentric rather than anthropoeentrie, for only in a truly organic
community cen each member be equmlly complete in herself and a part of the
whole rather than an snforced unit. In the i1deal organlec community the wmolira
of sach will harmonize with the molra of the whole. The only way in which a
compunity can become a spiritual organism is by attuning itself with the
Scurce and Fountainhead of all spiritual life. The community which is turned
towardas the Goddess will achieve human development ams a natural consequehce.
The community which neglects spiritual development in favour of purely
humanistic aims will achedve neither.

Put we are not speaking merely of "spirituml development™ in the narrow
senae in which the term is uvsually used, for all genulne personal development
is spiritunl development (conversely, it is the absence of splritual nourish-
ment in the modern world which accounts for the widespread lack of real person-
al development ). The ¥adrian concept of educaticon ie rather wider than the
more conventional concept. As masculism, and with 1t the need for an exclus-
ively rational construction of the universe, has increased, the procesas of
educating the individual has besn meen increasingly in terms of equipping her
to appreciate and participate in this construction. Education has concentrated
on the mental and academie functions, dropping the non-academic individual as
quickly as posaible and finding her an ezbarrassment in the interim. Attempts
to deal with this have only ineresssd the problem, saince the basle aspsvmpiicns

remain unchanged, with a slight shift of smphasis from rationalism to wtilit-



arianism ("fitting the individual for society™). The Madrian philosophy
recognises that academic dsvelopment 1s not the astier of every individual,
and seess that not as a skoertcoming, but as an indicaticon that the perscon 1is
in a mode or phase of moiraic development which does not entail a very great
participation of the famculty of intellect. Education should in some cases,
thersfore, concentrate oo creative development of & non-academic kind, and
should always contain an eslement of it.

This does not, however, indicate a neglect of academlic standards, or of
reason and loglo. The profane intellectual community, for all its implicit
ideological rationalism, is not notable for itsas erisp and clean use of reason.
On the contrary, there is a tendency greater than at mest historical perilods
towards vagueness of concept and slipshod intellectual cperation. This is
precisely becauvse of the ideclogy of rationalism. Conscious reason and maber-
ial causality are stretcted far beyond their legitimate province in order to
explain (or explain away, the whole material and spiritual phenomencn of the
manifest univesrse. Both loglcally and psychologically this is damaging to the
legltimate operation of reason. Logically, becauss extending beyond its pro-
vince, rational-material causality is=s made to perform conjuring tricks in
order to smem to sncompass that which it capnot encompass - and having once
been used in such contrived and fantastical ways, it becomes impoasible to
restrict it to that strictness and economy upon which its genuine effective-
ness rests. FPaychologically, because the human mind necessarily thinks in
mythic terms whether it w»ill or no; 1if reason is to be the gole medium of
thruth, then rationalistic mythologies wmust be created. Mythology and resaon
are both madia of truth, tut unless each is recognised and respected on 1its
several level of interprextation, then each must do viclence to the other.
Rational "explanation™ is a deatroyer of myth, and aqually mythologimatlion is
a destroyer of reason. Yet mythologisation thers will be, if other myths are
to be denied (or explained). Thuas the intellectusal, denled =2ll teleology, will
make a vague quasi-teleology of evolution; sometimes explicitly, using non-
sensieal phrases like "cultural evolution™ or "scoial evolution®™; gcm-" =
denying it im explicit terms, but allowing 1t to ferment among the ha. 1t-
sd assumptions which provide the backdrop to all her thought - thus ahe
use terms such as retrogressive, reactionary, progressivs, forward-leooking =2m
atatements of value., We =zhsll not here multiply sxamples of the mythologisation
of rational-material concepts.

No longer forced to bear unnatursl burdens, and cleansed of the adulteration
of false usage, reason can take its rightful place among the human facultles
and become the sharp and sccurate imstrument that 1t should be. The Kadrien who
hag aptitude for the uss of intellect will be trained %o usme 1t wvith a clean-
ness and precision which is becoming all but impossible elaewhere. For the
present generation of new Madrians who wish to place their mental facultles
at the sarvice of our Lady, the firat sducational tmak will be to sharpen the
aword of intellect, long blunted by i1ll-use, and to learn-to wield it with
ki1l and confidence.

But thought must also be creative, Intellect is an instrument for testing,
for dividing, for paring away. Hothing is more debilitating to academic thought
than the neesd to pretend that all its conclusicns are darived from observation
and reason. All worthwile thought 1= an act of spontansous creation. Observat-

iom provides some of the raw material, reason is one of the tools, but the act



of creation transcende both of thesé, Every act of thought is a pelf-eaxpreseion
cf the soul. To met in ignorance of this fact leads to two cpposite mnd ecom-
plementary errors: the suppression of creativity in the name of 'objective
thought' (a2 contradiction in terms, mince thought by its very nature im sub-
Jective: eould real "objectivity' exiet, it would be the property of & mimd-
less automaton); and the emsmting aside of all the disciplines of thought or
creation in the name of *'free expressicn', a term egqueally meaninglees, for ell
articulate thought is an act of epelf-expression, end no expression can be free,
for the very difficulty of ex-pressing the essentially inwerd amnd insrticulate
matter of the sonl's experience is the grestest of all constrainte. All the
disciplines of thought and creation are but devices for the overcoming of this
constraint.

Creativity of thought cannot, of couree, be "taught', but teaching in the con-
vyentional senee shonld not be the major part of educetion. The disciplines of
thought can eand should be taught; facts and precepte should be teught.and
the temching process, am an inculeator of wental discipline, ean be benefilclal.
The pegative function of teaching (in ite nerrower eense) is the overcoming of
the inertie natural to easch of um; its positive function is the provision of
material. Put the full function of education is the provision of impetus and
the incubation of the positive development of the soul through the moire-
pattern of her present incarnation. This will be achieved partly throught all
the functions of teaching in the bromsdest sense, and partly through the epirit-
ugl orientation of the whole community.

Section I1: Some FPractical FPropositions

A ¥edrisn school should be & unified whole, containing no sharp division be-
tween those who 'teach' and those who 'are taught'. Bducaticn ie a way of self-
development vim the pursuit of wiedom (which may include, but 1is by no means
coterminus with, knowledge). Every member of the community should be engaged in
the process c¢f educetion., The chein of authcrity should extend downwards ae far
ae pomaible with the greatest practicable degree of self-govermment at every
level: and there should be no radical change in thie structure as one EOVEE from
the most senior students to the most junior staff. It hes been suggested that
the words 'students’' snd 'mtaff' be replaced by 'seminary' and 'academy' respect
ively. More tentatively, it has been suggested: 1) that eeminery ghould include
gome junior staff members 2) that the line of demarcation mshould be variable ac-
cording te individual cases 3) that there ghould be some intermediary category
including msome mtaff and some students 4) thet academy should include some
senior studente.

It im unnatural for eny community to continue ite activities without veriscce
through winter and summer. The cycle of the seasons is & hilerophany, &2 ehowing-
forth of the Divine kysteries in every level of nature, from the ebb and flow
of vegetative 1ifes to the undefinable intriceacles of movement in the subtlest
strata of unconscious intelligence. The attempt to make the buman mind independ-
ent of this eycle typifies the hubris of meesculist culture. But the mind is
never seperated from the cycle, only estranged from it. The Madrian community
should bring its work into harmony with the pulee of the macrocosm. At the most
elementary levels of the educative process, as many areas of etucy as poesible
should vary ir aspect and approach acecording te the seasonal changes of nature,
the givina Kysteries and festivale of emch period of the year, and g little
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later, the elements and principles which each season brings %o the fore. SJome
work or metivity should be orgenised for each festival. At higher levals of
study, the connections can be more tenucus, btut a consideration of the intel-
lectual principles corresponding to each season and element ahould be sncour-
aged to have its sffect upon academlc work. In doing this, we swim, as it were,
with the tides and currents of natures, rather than sawimming indifferently
against or across them. The power of the mind is thus enhanced both in force
and (sinee we are attuning curselves to the true interior of things, rather
than clumsily attempting to manipulate the exterior by the intellectual equl-
yalant of brute strength) in subtlety. This will be reinforced by the seasonal
decorations, activities, stc. of the community. It is also suggested that ac-
count be taken of the lunar cycle.

From the lowest levels to the highest, the mind should be encouraged to dwell

upon the great questions of the universe, of time and eternity. Ho child is too

young for this. It is natural that the growing mind should turn upon these things

F

and i1t comes naturally to meost children. We have also found that intelligent dis-

sussions upon radical metaphysical queations are at present rather mcre common

in schools than in universitiss., Such discussion is progressively discouraged by

the prevailing ideolecgy, and even labelled 'adolescent'. Many immediate reasons
can bg given for this: the lack of the necessary world-philosophical framework
within;such spesculation could take place; a despair of ever eollating all the
quantitative data and harmonising all the specialisms - the only approach that
late-masculist mcademicism could consider - such speculation would have to be
the work of a hundred committees and certainly not the gquest of an individual
mind. But ths underlying logical reason (we will leave aside the psyshological
and spirituml reasona) is the masculist conception ef knowledge. We recall the
criterion that a FhD thesis must be "™a significant and substantial contribution
to knowledge™ and cannot but be emused that the highest minds of the profane
world heve this abeurd quantitative conceptionm of knowledge on the model of a
atamp collection or a box of money. Quite simply, the intellactual shies from
these eternal questions because she does not belleve that a definitive answer
can ever be found. Put no answer, however true, could be definitive, nor could
it be understood by a mind not closely attuned to the question and the partie-
ular way of approaching it. The purpose of discussions of these guestions is

te toighten awarsness of the questions and to produes not definitive answers,
but rays of light which illumine from without the inward meaning whieh they re-
present. To one steepsd in the intellectual conatruction of the world, it is
sometimes hard to explain that myths show forth reality bu% do not deplet ity
but it im nearly alweys impossible to explain that our intellectual concepts
are but analogies and not descriptions of reality, and that two opposing con-
ceptional smtructures might allegorize the same reality. And yet the only real
philo=sophical justificaticon claimed by profane 'sclence' is that it worke, it
produces results; and surely it is obvious enocugh. that if western Eurcpe had
had a different cultural history, all the empirical realities ensbrined in the
'scientifio’ constructionyreality might have besen enshrined in some different
and incompatible (bmt squally ‘'scientifie’) construction of reality, and would
have worked equally well.

Since academic work is a form of creative expression, it should be regarded
as being akin to art; and a plecs of academic work no less than a poem OF &
asculpture or a plcture can be made as & festival offering or a davotional arte-
fact., We wish also to create a community capable of appraciating this form of



art. But in order that 1t may be appreciated, 1t ia necessary that a clear
and elegant style of language be cultivated in place of the wodly and clichid
epeech or obecure jargonese prevalent in profane intellectual circles. Acad-
emle diascourae is not a specles of poetry; neverthaless the concept expresmsed
and the words used to express it can never hae sntlrely separated, On the level
of simple logle, it is notorious that unelesar language can blur and cover up
for unclear and faulty thought, while a lusia atyls of expresaion literally
forces the mind to come to terma with a pubject and make clesn and dsfinite
copnections betweem concepts. But zlso, language should be used to convey

the weight an! nuance of concepts, and all the qualitative aspects which the
materialist quantitative approach tries to ignore. The belief thaet concept 1is
all important and the means to ites expression merely incidental hes laft many
students without the verbaml equipment aither to éxprease or to analyae complex
concepts, or even to tidy up their own thought (there is also an oppoaite and
complementary movemsnt, cognate with the 'fras axpression’ #rror, whieh 1in
peetry and a form of quagl-exiastential thought strives to use langusge in a
purely qualitative manner. [his, inatemd of producing slogans, oclichéas and
Jargon, produces a purely emotional and exclamatory langusge without form or
structurs. Normal intellectual discoursas is a fairly sven mixture of the two
etyles). Madrian sducation must develop the ability to build verbal structures
capable of sustaining clear and complex thought,

There poasible, the academy of a Madrian school should be based upon a
religious community of one of ths Madrian Orders. But the Madrian educational
community should not be restricted to Physical groupsa living and working to-
gether, but should ¢hcompass all Madrians pursuing the academic path of self-
development. It is here that our recommendations can take most {mmediate effect.
We suggest the formation of a 'gcattered' academy, whose most fundamental tasks
will be to tsach and practise the principles of Madrian eriticism in various
fields. The criticisme made as part of the work of the acadenmy can be fed back
inte the academy to provide material, thus building up & corpus gf V-'-iag
criticism in varicus areas of study. The purpoass of this academy will he :wo-
fold: 1) the ereation and training of a piconeer group of Madrian theoriels;

2) The leying of the foundations for a restructuring of philosephy  +theology,

world-history etc. in the light of the underlying philosophies of the fo-inine
prineciples arnd the ¥adrian faith, The task of those teaching will be to suggest
critical projects and to guide the development of = ¥adrian-feminist critical

approach. As acon as a degree of proficiency is=s attained, students should alse
be mgsigned to helping others who are legs experienced. Groups should be con-

vened where possible, but if necessary the process can take plaes entirely by

correspondence. -

As the masculine principle expands into its final cultural rhase, becoming
larger and morwe widespread, but rapidly approaching the point of ntter spirit-
ual diffusion, the new feminist academies will form the nucleus of the movement
which shall replace it; am hard and small and concentrated as 1t 18 vast and
diffuse, as seemingly ineignificant as it im all-pervasive, and more unlike it
than anything that has been neen upen the earth through five millennia.
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* An amusing example of this was provided by Marina Warner in an abatract of
her book on kary written for one of the glossy Sunday newspaper supplements.
She made no arguments whatever againet pseudomariolatria in the Christian-
catholie church, but only gave a liat of some of the more un-ILutheran pract-
ices, as if she could rely on her audience to have the same reactions as the
No Fopery men of the Gordon riots, or the Orange Order. At first this seemad
atrange coming from an ex Christisn-catholic, but then ones realised that her
attitudes were at one with most modern intellectuml Christian-catholics. Frot-
sagtantism 13 the injection of of urban rationalism into the organic and sacra-
mental nature of gecuine populer religion (an injection so alien to the real
nature of religion that the logical and ineviteble end of Protestantism is
gelf-destruction). The modern intellectual Christian-catholic muat accept a

des facto Frotestantiom as the only way of reconciling religion with late-
masculist intellectuslism.

Intereatingly, she ended the article by invoking Narx. Like most Marxist
sympathisers, she displays an aristocratic contempt for the genuine traditions
of the people wherever they have not succumbed to the conditioning of the
bourgeols mass-media.

#* This conception of the individual as a closed-off unit is a necesesary
paychologlical expressicn belonging to the current spiritual phase of profane
culture., That is why evidence of extrasensory phencmena, though not in itself
damaging to the legic of even the strictest materialism, ig ignored.

“#%* Fersonal moira is defined ae the whole moral and spiritual state of the
individual, which finds expression in her outward circumstances, in her mental
and phyeical attritutes, and in the interplay of these with her subjective
state of consciousness. It is similar, though not identical, to the Buddhist
concept of Earma. It may be seen a3 a principle of cause and effect, or as a
stratum of the unconscious which is continuous through incarnation and dis-
carnation, though it ias something greater than either.



